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My current and previous experience has led me to be in classrooms where many 
of the students, if not all the students, are experiencing or have experienced high levels of 
trauma. Trauma often disguises itself as behavioral issues, learning challenges, or causing 
a young person to completely shut down. In schools, this can be challenging for teachers 
to navigate—especially if the schools are not set up to be trauma-sensitive, or the school 
staff are not educated on the types of trauma and its effects. Therefore, the intention of 
this capstone is to answer the question,  ​How can I inform colleagues about the trauma of 
English Learners and create a trauma-sensitive classroom for multilingual scholars in an 
educational setting?​ While I am not a certified trainer of trauma-sensitive strategies, I 
will be able to provide colleagues a foundation of how trauma is defined and what it 
looks like in schools— with an emphasis of the specific traumas experienced by our EL 
students. By using ground-breaking and current research, the literature review includes 
data and definitions of trauma that supports BIPOC (Black, Indigenous, People of Color) 
as well as outlining the traumas experienced by immigrants and refugees.  
Introduction 
My current and previous experience has led me to be in classrooms where many 
of the students, if not all the students, are experiencing or have experienced high levels of 
trauma. Trauma often disguises itself as behavioral issues, learning challenges, or causing 
a young person to completely shut down. In schools, this can be challenging for teachers 




staff are not educated on the types of trauma and its effects. Therefore, the intention of 
this capstone is to answer the question,  ​How can I inform colleagues about the trauma of 
English Learner scholars and create a trauma-sensitive classroom for multilingual 
scholars in an educational setting? ​ While I am not a certified trainer of trauma-sensitive 
strategies, I will be able to provide colleagues a foundation of how trauma is defined and 
what it looks like in schools— with an emphasis of the specific traumas experienced by 
our EL students. By using ground-breaking and current research, the literature review 
includes data and definitions of trauma that supports BIPOC (Black, Indigenous, People 
of Color) as well as outlining the traumas experienced by immigrants and refugees.  
Project Description and Rationale 
My background in education primarily exists in urban schools in and around 
Minneapolis, St. Paul, Minnesota metro area. The demographics of students I have 
worked with are predominantly BIPOC (Black, Indigenous, People of Color) and data 
indicates that over 70% of students receive free and reduced lunch in each school I've 
worked in. Furthermore, these schools have served a significant number of ELL (English 
Language Learners) and a notable number a Highly Mobile Homeless population. 
Another important piece of information is that BIPOC students are more than likely to be 
taught by White teachers than a teacher that looks like them. In the 2019 Wilder Research 
report for the Minnesota Professional Education Licensing Standards Board, there were 
95.7% White licensed teachers in the state and 33.5% BIPOC students (Wilder Research, 




educators learn about racial and cultural groups, they need to further understand the 
students that are immigrants, refugees, or have a parent who was born in another country.  
  Several weeks into any of the schools I've worked at, I began to notice patterns in 
behavior, student interactions with classmates or teachers, and physical symptoms. 
Students were often taking extended bathroom breaks, wandering the halls, holding their 
stomachs, yelling "shut up” (or worse) at classmates and teachers, or shutting down. I've 
also had a substantial number of students who, part way through the year get so 
overwhelmed, they stop interacting with me and their classmates and it's as if they have 
completely given up.  
  If school districts are providing professional development on trauma, it is a basic 
collection of data and definitions. The speakers may rely on the research about Adverse 
Childhood Experiences (ACEs) and do not provide strategies on how to help their 
students with trauma backgrounds. In my literature review, it is indicated that ACEs only 
describe traumas that happen inside a household. ACEs research, at the least the early 
findings, were based on responses from predominantly White adults. Even though the 
primary group surveyed was White, the small number of BIPOC ACEs scores showed 
high numbers of trauma. Recently, there has been more attention to BIPOC populations 
and there are now two additional types of ACEs which explores trauma caused by living 
in violent neighborhoods and discrimination based on racial/ethnic backgrounds 







My professional development presentation will provide information regarding trauma and 
specifically the trauma for ELL students and BIPOC students. However, I want 
something tangible for teachers to use and start taking action promptly. The time 
allocated for my professional development will be during an after school high school 
meeting and the time set for these meetings is 2:30-3:15 p.m. This doesn't give me much 
time to cover everything I would like to cover. However, I will be giving two resources 
which my colleagues can preview before the meeting. One is to watch a 2017 YouTube 
video titled, "Microaggressions in the Classroom" and a 2020 ​New York Times​ article 
titled, "How to Respond to Microaggressions." Both of these resources, I've found, are 
short yet direct. 
As the teachers enter the room, I will have images of various types of 
microaggressions around the classroom. For example, they may view an image of a 
young person holding a sign that reads, "What Are You?" Also, there will be similar 
images with other adolescents holding signs of microaggressions they've heard about 
themselves. This CLR strategy is called Gallery Walk or Chat Groups, and teachers will 
work in small groups and discuss a few reflection questions together. I will put on a timer 
for approximately 3.5 minutes to spend on an image with the intent that the groups are 
able to reflect on three images. When the final timer ends, my colleagues will stay in their 
small groups and sit together in a group. At this point, I will give a brief Google Slides 




ACEs exclude indicators specific to EL or BIPOC students and practice a strategy to 
potentially eliminate trauma by stopping microaggressions. 
           The first step we'll need to take as a group is to discuss reflections and thought 
from the YouTube video and ​New York Times ​. This presentation isn't about accusing 
each other of what has been done in the past, it will be through the lens of what we can 
do now. I'll preface that we can focus on facts from the video and article. After a brief 
discussion, I will share a hand-out that is adapted from Diane Goodman. This resource 
provides discussion starters that will help guide a conversation on ending 
microaggressions. A few examples include: 
● RESTATE OR PARAPHRASE. “I think I heard you 
saying____________ (paraphrase their comments). Is that correct?”  
● SEPARATE INTENT FROM IMPACT. “I know you didn’t realize this, 
but when you __________ (comment/behavior), it was hurtful/offensive 
because___________. Instead you could___________ (different language 
or behavior.)” 
● CHALLENGE THE STEREOTYPE. Give information, share your own 
experience and/or offer alternative perspectives. “Actually, in my 
experience__________________.” “I think that’s a stereotype. I’ve 
learned that___________________.” “Another way to look at it is 
_________________.” 
After we have discussed the different types of responses, I will then provide a list 




that other teachers have heard in their schools. The groups will work together and discuss 
how they would have a conversation, based on the responses provided, and how they 
would use this in their classroom. Finally, we will have a brief breakdown of what we 
learned and what more information we need to move forward to best support our 
students. 
Setting and Audience 
In my current district, even though it is a suburb of Minneapolis, it is small 
enough that the middle and high schools exist in one building. There are currently 40 
teachers, 95% are tenured, and more than half of the tenured teachers have only worked 
in this school district. All of the teachers are White and there is one BIPOC who works as 
an Intervention Specialist. According to the Minnesota Department of Education, there 
were 687 students enrolled in 2020. Of the 687 students, 38% of the students do not 
identify as White. The EL population was 5.7% and the free and reduced lunch 
participants made up 22.3% of the student body (Minnesota Department of Education, 
2020, para. 2). 
  Every school I have been a part of, I have heard parts of conversations or 
accusations that have the capability of tearing someone apart. Oftentimes this language is 
so common and frequently used that it is overlooked except by the person experiencing 
that hateful language. In chapter two, I explore the impact of microaggressions in which 
this type of language is racial abuse and can lead to trauma. In an article published by 




systemic injustice means schools don’t just risk leaving some traumas unrecognized; it 
means they risk retraumatizing students” (para. 14). 
In my current school district, it has only been approximately ten years since a 
multilingual learner arrived and four years since an EL department was formed. There is 
still only one EL teacher in the middle school and one EL teacher in the high school. 
There has been a push for EL teachers to work with content teachers so the needs of our 
multilingual learners are met. As in many schools, this can be challenging due to not 
having scheduled time together unless it is before or after school, content teachers do not 
see a need to better serve EL students, or lack of general knowledge. It is a recent change 
in Universities and Colleges that teacher education includes a class on working with EL 
students in a mainstream classroom. 
While trauma is the key topic in my project, this professional development time, 
if the topic is acknowledged and there is interest, the intent is also to help content 
teachers with more background knowledge on our EL population. Several times 
throughout the year, a colleague will email me with a student concern. The teacher will 
ask if I can call a family member or talk to the student about their work in another class. 
And while EL teachers often do have solid relationships with their EL teachers, all 











●  I've been working in education for nine years. My experience prior to SAVHS 
has been in urban schools.  
● I have taught as an English Teacher and an EL Teacher. My career goal has been 
to support traditionally unserved students from all backgrounds and from around 
the world. 
● My intention for this learning experience is to continue to build empathy and 
awareness. 
● I also want the opportunity to create conversations to help us learn how to 
advocate for our multilingual learners. 
Gallery Walk Activity 
While my colleagues are entering the space where the professional development is held, 
they will be handed a clipboard with a writing utensil and a sheet of paper with 
instructions and questions to answer. The room will contain images of examples of 
microaggressions scholars who identify as a person of color—specifically students who 
have immigrated to the United States or have been perceived as an immigrant. 
Gallery Walk Images ​(enlarged, printed, and strategically placed in the classroom 











Directions for Gallery Walk: 
1. Read and reflect as you look and read the images around the classroom. Write down 
your thoughts on the handout provided with your clipboard.  
2.  Have you heard one of these statements or have said one of these statements? Circle 
yes or no. 
3. Which statement(s) have you heard in school? 
4. Where in the school was this language used (classroom, hallway, bathroom, locker 
room)? 
5. Think of a time when you've heard or have said something similar to the quotes in the 
images. Why did you choose the language you used? What happened or what was the 
reaction of the scholar if you used this language or heard these statements. 
6. What did you do? Did you say something when you heard this from a scholar or 
colleague? If you didn't say anything, what held you back? 
7. Think pair share with a neighbor. Read your responses to your partner. Choose a 
volunteer to share for your pair. 
Self-care 
● Ensure I have a good relationship with myself.  
● It is mandatory that I practice self-care. One of the ways I practice self-care is 
mindfulness.  
● Mindfulness can also be a practice that you include, for as little as five minutes, in 




● It is imperative we find our baselines and our triggers.  
● Our triggers prompted by scholars can be in the form of tardiness, distraction, 
excessive talking, not following directions, or by being yelled at.  
●  As adults, we need to walk in the classroom presenting our best selves. 
What is Trauma? 
● Trauma may be defined as, "an exceptional experience in which powerful and 
dangerous events overwhelm a person's capacity to cope.”  
● In other words, it is not a person having a bad day or experiencing situational 
stress; there must be a constant physical or psychological response attached to the 
trauma. 
ACES 
● The largest and precedent study on how toxic stress, or prolonged stress and 
adversity without adult support. The study was given to adults based on their 
childhood traumas (neglect, all forms of abuse, exposure to severe mental health 
issues, parents struggling with addiction, and parents/parents who are 
incarcerated. 
● The research suggests the more ACEs an adult has, the more mental and health 
issues they may endure. 
● A major conflict of interest is the data left out traumas specifically relating to the 





● In 2016, ACEs updated the survey and included more relevant questions such as: 
violence in neighborhoods, racial abuse, generational trauma, and more. 
How Trauma Manifests in the Classroom 
Examples of what Flight, Fight, or Freeze Looks Like in the Classroom: 
 
 
(Souers & Hall, 2016, p. 29) 























● Refusing to answer 
● Refusing to get 
needs met 
● Giving a blank look 











● Pre-migration ​is the process before immigrating to a new country. This can 
include: multiple relocations, reasons leading to the decision to emigrate (war, 
violence, political, fear of safety) and the process of finding a way to cross the 




● Flight ​using a coyote to cross the border, being robbed during the journey, 
separation of family, more violence, interrupted schooling, malnutrition, and long 
wait in refugee camps. 
● Post flight: ​language barriers, lack of legal status, more separation of family and 
relocation, acculturation (the process of " ​how individuals in the United States adopt 
and incorporate dominant cultural values, beliefs, and behaviors such as 
individualism and self-reliance" (Liu et al., 2019, para. 1). 
● Racial abuse and microaggressions in schools and in communities. This is the result 
of racism, bias, and lack of knowledge of people from different ethnicities and 
cultures than our own. 
Goal 
Creating healing centers by keeping our classroom, hallways, and other common areas 
free of abuse. One tangible way to approach this method is by having conversations about 
microaggressions and how to redirect microaggressions after it has been exhibited. 
Microaggressions 
● Microaggressions, along with implicit bias is part of the updated ACEs research.  
● Microaggressions defined by Derald W. Sue as,  ​"The everyday slights, 
indignities, put downs and insults that people of color, women, LGBT 
populations or those who are marginalized experiences in their 







● 1.  Everyone will be divided into groups of four participants using a number 
system (1, 2, 3, 4). 
● Each person will receive the hand out, "Microaggression Scenarios" and a copy of 
"Responding to Microaggressions and Bias." 
● Groups will choose one scenario from "Classroom/Students" and one scenario 
from "Colleagues." 
● A model conversation will be taken between the presenter and a volunteer. 
● Groups will have 15 minutes to work together. 
● The whole group will come back together and using the web site, "Wheel Decide" 
a person from each group will be called on to describe what scenarios they 
choose, what conversation tool they used, and a brief reflection of their 
conversation. 













          
Directions for Gallery Walk: 
CHOOSE ONE IMAGE ​to​ read, reflect, ​and ​ respond ​for this hand out. Write down 
your thoughts on this handout. 
 
1.  Have you ​heard one of these statement ​s or ​ have said​ one of these statements?  
 
Circle yes or no. 
 














4. ​Think of a time​ when you've ​heard ​or have ​said ​ something similar to the quotes in 
the images. Why did you ​choose the language ​you used? What ​happened ​or what was 




5. What did you do? Did you ​say something ​ when you heard this from a scholar or 







6. When you have ​finished ​, you will ​think-pair-share​ with ​someone nearby​. Read your 



















































































































































1. A teacher tells an EL student, “you need to speak English when you are around 
me.” 
2. White student saying “Go back to Mexico” to a Latinx student. 
3. Students refused to work with student who is part of the LGBTQ+ community 
and the class laughs when the word “gay,” “transgender,” or “queer” is used. 
4. Children singing songs they don’t realize could be hurtful to others because of 
negative cultural references. 
5. Indian students smell because of the food they eat. 
6. In February, I read my students a book about Jackie Robinson’s life. We got to 
the part about how when he was a child, the public pool in his neighborhood was 
White only, and after enough Black people in the community complained, the 
pool allowed blacks to swim once a week for 3 hours. A student immediately 
replied, “that’s nice!” I want them to understand how incredibly NOT nice those 





7. A friend’s daughter said, “my dog is afraid of ice.”  someone else in the group 
said,  “is it a Mexican dog?” I was stunned and responded with, “that was so 
rude.” I wish I would’ve said something different instead of saying something that 
made him defensive. 
8. A student of color started crying when we began reading about Frederick 
Douglass at a reading center, mentioning his ancestors were slaves. I didn't know 
how to respond, so I listened, then stopped the lesson and we played a game. I 
think that in itself was a microaggression because I shut down the conversation. 
Next time I want to be prepared. 
9. A big one that has happened over and over is assuming things about what the 
children in my class or school go through or what their home life is like. I had a 
Nigerian student and often had to set people straight about his home life, his 
parents, and so on. There were so many assumptions. I just simply would stop the 
talk and say his mom is getting her Ph.D. and his dad is an engineer. He is bright 
and doesn’t need intervention, and no they don’t need gift cards. 
10. It was the (only) Black woman's turn (in a class of 17 other white students) to 
pick music to listen to in class. After she was chosen, several white students 
turned to her and excitedly asked her to pick Drake. 
11. A white student calls an African-American student "Simba" (character from Lion 
King). The African American boy seems uncomfortable, but says nothing.  
12. White kids using terms like "ghetto" or "pimp" when talking about classmates 




13. A situation involving Black hair- whether it’s compliments or questions that 




1. When describing an African American parent, a colleague made sure to share, 
“he’s very articulate.” If the parent had been white, I’m confident that this 
description would not have been used. 
2. My brother-in-law stated he has no reason to feel guilty because he's White. Small 
comments or even nonverbal cues from teachers that they might not trust certain 
kids. 
3. Colleagues suggesting that Latinx students don’t know better because they don’t 
have parent support. Sending students of color out of the room more than White 
students. 
4. Teacher tells a student that they are too _____. Too much. Too loud. Too 
disrespectful. Too much themself. 
5. Other teachers commenting about students’ families. I want to know when to 
understand dynamics but not feed into/correct racism. 
6. a) Mixing up the only two students of the same ethnic group when the rest of class 
is White. b) not supporting Black student perspectives on a situation as quickly as 





7. A White colleague claims she was not hired for a job that person of color was 
hired for. 
8. My biggest issues are around how other adults can react to a student of color's 
misbehavior (when a white student will behave in a similar way and get more 
sympathetic or measured reactions). It's not that the behavior isn't unacceptable in 
a classroom setting, it's how quickly other teachers get aggravated or send that kid 







































RESPONDING TO MICROAGGRESSIONS AND BIAS  




“I think I heard you saying____________ (paraphrase their comments). Is that correct?”  
 
ASK FOR CLARIFICATION OR MORE INFORMATION.  
 
“Could you say more about what you mean by that?”  
“How have you come to think that?”  
 
ACKNOWLEDGE THE FEELINGS BEHIND THE STATEMENT ​. Express 
empathy and compassion.  
 
“It sounds like you’re really frustrated/nervous/angry……..”  
 
“I can understand that you’re upset when you feel disrespected.”  
 
SEPARATE INTENT FROM IMPACT.  
 
“I know you didn’t realize this, but when you __________ (comment/behavior), it was 
hurtful/offensive because___________. Instead you could___________ (different 
language or behavior.)”  
 
SHARE YOUR OWN PROCESS.  
 





“When you _____________ (comment/behavior), I felt ____________ (feeling) and I 
would like you to________________.”  
 
CHALLENGE THE STEREOTYPE ​. Give information, share your own experience 





“Actually, in my experience__________________.”  
 
“I think that’s a stereotype. I’ve learned that___________________.”  
 
“Another way to look at it is _________________.”  
 
APPEAL TO VALUES AND PRINCIPLES.  
 
“I know you really care about _________. Acting in this way really undermines those 
intentions.”  
 
PROMOTE EMPATHY​. Ask how they would feel if someone said something like that 
about their group, or their friend/partner/child.  
 
“I know you don’t like the stereotypes about ______ (their group), how do you think he 
feels when he hears those things about his group?”  
 
“How would you feel if someone said that about/did that to your sister or girlfriend?”  
 
TELL THEM THEY’RE TOO SMART OR TOO GOOD TO SAY THINGS LIKE 
THAT.  
 
“Come on. You’re too smart to say something so ignorant/offensive.”  
 
PRETEND YOU DON’T UNDERSTAND​. As people try to explain their comments, 
they often realize how silly they sound.  
 
“I don’t get it…….”  
 
“Why is that funny?  
 
USE HUMOR ​. Exaggerate comment, use gentle sarcasm.  
 
“She plays like a girl?” You mean she plays like Serena Williams? Or Mia Hamm?  
 
POINT OUT WHAT THEY HAVE IN COMMON WITH THE OTHER PERSON.  
 
“I’m tired of hearing your Muslim jokes. Do you know he’s also studying ______  
and likes to _________? You may want to talk with him about that. You actually have a 
lot in common.”  
 






“I know you’re not comfortable with _____ but they can help us reach out to/better serve 
other groups on campus/in the community.”  
 
“In the real world, we are going to have to work with all sorts of people, so might as well 
learn how to do it here.”  
 
 
REMIND THEM OF THE RULES OR POLICIES.  
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